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Pergpoctives cdacerning the need to reform high
school and college curricula and college zdmission standards are
conaidered. Un.il the early 1960s, mos*t U.S. colleges offered a
traditional curriculum in the lower division, with emphasis on
certain skills, such as writing znd arichmetic reasoning, and also on
communicating certain basic cultural values. Beginming about 1960,
the traditional curriculum was displaced by the general education
curriculum, wvhich allowed students to choose within broad rubrics
vhat kind of compctence they wouid develop in college. There was a
gencral veactior - »inst -athonatxcs and science, and foreign
lanjuage requirc. .nts d:sappaarod in wmany schools. The core
curriculum movement, which was .influenced by developments at Karvard
University, conceutrates on specific and discrete skills that can be
measured in reliable ways. The assumption is that the tirst year of
study should be basically rsmedial, after which students should reach
a level of competence that vill lllow them to advance to a complex
second-year p-ogram that prepares stndunts for a major program. There
is a direct connection between this kind of curriculum znd the
efforts to reform th2 hig:k school curriculum. The Southern Regional -
Education Board's views on the need for quality are presented in
¢xcerpts from "The Need for Quality,” and the College Board's Project
EQuality is described. The Board is trying to redefine the core
acadamic competencies that ought to be taught in high schocl and
congtruct an academic curriculum to prepare students for coilsge.
Add:t:onall;, the £ollow:ng concerns of legislators are discussed:
higher education's role in improving tae quality of high schools; and

the validity of scholastic aptitude test scores. (SW) .
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by John T. Casteen Il

{This edition of Regional Spothight features a majur excerpt from a presentation to the 1981 SREB Legislative
Work Conference by Dr Casteen. who 1s dean oi admussions at the Uaversity of Virgima and an assoeiate
professor of English He discusses the need to raise acadenne standards and performance n hoth the high

st.hool and college curnicubun )

For many of us who have worked during the past
decade to preserve college preparatory education m
our pubhi. schools, 1981 has come to seem a pont of
light at what we hope s the end of the tunne} The
nation has known since 1976, when the College
Board distlosed the Scholastic Aptitude Test {SAT]
score decline, that something was amiss W oour
sthools — that <tudents nowadavs do not tvpealiy
read. reason verballv, or do arithmetic as well as
students did 1n the nud-1960s

School people have been especially alatined te
tind tins development, whose existence has bern
documented since 1976 i evidence other than SAT
sc ores. comndimg with drops i school enrollmente
with tightening pubhic budgets, and with rising pub-
hi. doubts about schools and about the valie ol
schooling,

For several redasuins, 1981 1s an impaortant vear O
of the reasons s that the Southern Regional Vduz a-
tion Board [SREB) 1sstiezd the repert of 11s Task Force
on Higher Education and the Schools, entitled " The
Need for Qualgy’™ A'though disarmingly brief, thi
document recommends same 25 actions to help solve
problems that afflict our region s schools

The SREB Task Foree's factual findings are concise
and o me) persuastve  Thev mateh what | bave
learned 1 v work with our schools and colleges,
and the recommendations are emminently sensible In
sum, the report seems to me to mark the beginning of
a new awareness of the causes tor our schools™ de-
chne, and a <ound bluepnint for wnon that e
within the means, financial and educanonal. of virtu
ally any state, <ollege. or school board

My work deals most closely with the assues
described in the report’s recommendations on high
school and wollege currnula und on admissions
standards. The curriculum problems are basically
those of defining coherent curniculum. making sure
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curnicutum deiivers measurable results, and se€ing to
it that thuse results have sume immediate bearing on
the kind of hie that we want voung people to pursu
in this country. The concern about reforming curricu
fum todav grows out of a sense that 1s now wide-
spread in education — that the educational svstemiin
this country has not worked very well since about
1965, and that the time has come to undertake some
basic changes with an eve toward mproving the
quahity of what we do

Recent Curricular History

It 1s no coinoadence, in my opinton, that this de-
hine began an the ard- and late-1960s when re-
foriners anno.nced that educat.on was no longer
relecant to the real world The assertion was made
that basie coutses 1 Mathematics, the sorences,
soctal sciences, forewn languages, and in other areas
had i seme way contnbuted to what was seen as
Amenca®s moral dechne As vou know, the reforms
were 1n the firecthon of greater «how e for strudents
and of fewer courses in the core skills The resuit of
these changes hegan to be seen as early as 1487 1 a
measurable dechine in the population’s hasic compe
tence i reading, writing, and arithmeta

It mav be usetul to realize that developiment in

curriculin revisior have been <ystematic and not,

randem Until the early Sixties, most American coi®
leges offered a tradittonal curmicelum in the lower
division, where students face course requirements in
most tolleges Thrs currulum concentrated on cer-
tamn skiils, such as writing and afthrhetic reasnming,
and also on communicating certamn basie cultural
vatnes, auch as the corpus of Arerican o Briish
literature or the span of American or Britisii history
Beginning about 1960, and onginaeting i the Jvy
League colleges, the traditional curnculum was dis-
placed by what has come to b called the “general
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education curricuhiia” In the “general education
currtculum.” a student has the night to choose within
broad rubrics whick kind of competence he or she
will Cevelop i the course of the college vears. In the
“general edutation” scheme, mstead of facing a 1e-
quirement in American history or British historv, a
student faces @ geneal requirement in social sci-
ences A student is expected to master the social
sciences by choosing perhiaps to become an authority
onone part of Colonial American History., rather than
to address a broad survey course.

The “general educahon” scheme included such
developments as the grouping together of mathe-
matics and science in many college curnicula, with
the result that by about 1962 or 1963, students 1n
maost American colleges did not face separate require-
ments 1n mathematics and science, but instead faced
requirements that combined the two disciplines; m
effect. students chose either competence 1in madhe-
matics or competence 1a sc ience at the lower diviston
i college

The major curniculum reforms connee ted with the
educaticnal upheaval that went along with Vietnam
began about 1967 o1 1968, first on campuses with the
most visible kinds of reaction, and especiallv on the
campuses where there was violence There was o
reachon against the social sciences; separatelv stated
history requirements all but disappeared from
Amenica’s more selective colleges by the end of the
1960s There was a general reaction against mathe-
matits and saence, the (laim was that America had

hecome a nation of technicians and that technioans

were running American foreign policy. It w s be-
iteved on manv campuses that we had to back o0 v
trom the kind of techmical concentration on mathe-
matics and or sciences that the general education
curriculum imvolved

fromcally, at the same tumne, there was also a reac-
tton against foreign language study 1 suspect that one
reason mav be that we were fighting a war ma part of
the woitld where we had relatively hittle cultural
expeience Fohecked in 1970 to see how possible it
was for a student to complete a course 1n Vietnamese
1 an American college or vmiversity by surveving the
entire cataiogs of o' the colleges that were accredited
at that tire In a ve v when we had several hundred
thousand Ainericans on the ground m Vietnam, |
toun.d onlv six colleges 1in the entire country where
o« could study Viethamese and learn something
about the culture in an academic sense By the end of
‘m Sixties foreign language requeremems had disap-
peared 1 about two-thirds of the colleges that had
them in 1960. The belief was that the study of foreign
languages was a disciphne that should te pursued
only by those wio wanted an elite type of education

The Core Curriculum
The nest development — the one that's now
progress - has corme to be called the core curncu-
lum, It ongiated in severul places, and I would not
suggest that any one college or umversity faculty s

responsible for it, but it 1s best knov n because of 1ty
adoption at Harvard University, under the diuection
of Henry Rosovsky, who is the dean of the faculty of
Arts and Sciences at Harvard and who exerts an
uncommonly <trong influence on those of us who are
concerned about school and college refarm at thas
time Rosovsky beheved that Harvard's general edu-
cation curriculum had been so substantially watered
down and diminished n academic rigor by about
1978 or 1979 that the umversity had to readjust its
expectations and redefine what 1t expected under-
graduates to do if Harvard was to remain a major
national university

Consequently, a studv cnmmrssion of the Harvard
faculty, with alumm and representatives of the wmn-
versity's various trustee counc ils. went to work on the
question” What should students know vv the end of
the second year of study at Harvard? Thev tecognized
that college admissions offi ers rarely can deal with
enlirely reliable credentials from high schools They
looked at the facts that high school course descrip-
tions are various, that high school grading schemes
differ, that not all high schools mean the same thing
by a course itle, suc b as calculus, that most of us take
to be fairly strawghtforward Harvard concluded that
it could no lenger count on American high schools to
deliver a product of mare ot less untto:m academi
preparation for the beginning of 1 e freshn an vear of
tollege

Out of this dilemma came a curniculum windh
concentrates on specihic dand discrete skills that can
be measwied in rebiable wavs The assumption s that
the first vear of studv s, or vught te be, baswally
remedial, that by the end of the first vear of study, all
students should have reached a level of competence
chat will allow them to advanc e to o complea secend-

... tolleges have hurt schools and
schooling by <emanding less of
entering students.”

[ - B I TP

vear program thaet prepares students for a major pro-
gram | won't tiv to recate Harvard's core scheme
precisely, but I do want to give a gene al notion of
how the core currtculuim works, and irv to give a
sense of shape to this coneepl

In the first year o1 most core curncula, students are
oxpected to develop a very high degree of compe-
tence in writing. AllL or virtually all, siuvdents take a
required writing course that concentrates on the ba-
sic skilis and on the development of more complex
communicat:on skills requiring pretty sericus think-
ing. revision, and editing There are similar courees
in mathematue s, in foreign languages, and o the hasic
methods of the social sciences

The framers of the core curnculum make very lear
that they cannot pretend 1o teach all that we o the
Western world know , and that instead what they can
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teach in the first year of college are the basic method.
—- the writing. the computing, the reasoning in the
social sciences, the skills involved wn foreign lan-
guages — the methods that are crucial to further
progress in college

The standaids at imstitations that have adopted the
core scheme a-. ™oh The expectations are dead
serious It's not simply that students must comolete a
math course, instead, students must achieve a very
high level of competence 1n mathematics.

The secend-year courses are applications of these
first-year methods [n the second vear of most core
curricula, the courses include humanities, which
might be literature or music: some course that will
build on the methods mastered 1n wnting and else-
where 1n the first vear: a course in the natural sci-
ences One problem in estabhishing the sequence of
courses at the college level 1s that most high schooi
graduate: have not mastered mathematics to the de-
gree necessary for them to de college-leve: chemistry,
physics, or biology 1n tie freshman vear Conse-
quently, the Harvard ¢ heme places the science
courses 1n the second 'vear, and says that = e
beginning the smdy of the natural scienc . the
college level, students must pursue mathemanics to a
level high enough to give them the skills neiessary to
succeed 1n college-level science courses. By the same
sort of reasoning, a course 1 foreign avilization,
empha: - the economics and basic cultural expe-
rience, . red

Haive s »0.equires a course on how to make and
form mor.  choices One of the Harvard faculty’s
concerns was the fairly high number of its graduates
represented 1n the Watergate scandal There was. |
think. at one time a reaction iy which some of the
Harvard commumty believed that Harvard was in
some wav responstble for Watergate. | think the fac-
ulty has pretty much reconsidered that, and has
looked at the simple comncidence of the number of
“Harvard graduates in visible places in public life. The
faculty appears to have comie to see 1t not so much asa
moral crists. bat as an opportumty to exert some, teal
leadership 1n the world by teaching basic ethical or
moral systems to second-year coliege students who
have previously mastered those four basic skills
desc.ribed 1n the freshiman level.

One other abservation about the zecond-year se-
quence 1s that the sophomere courses put together
the skills mastered 1n the freshman vear The mathe-
matics gourse may well be directly applicable to the
Bt in a foreign culture if the Lourse « to be
foreigrikegfonomics. The courses in writing clearly
have impact on any second-year level course. and the
broad purpose of the lower division, as now definea.
“is to give students a fairly high degree of skill and, at
jthc same time, advanced experience in more com-
“plex problems as background to the required maior
voncenggation of the two final vears of college

Rosovsky's formulation of the two final vears is
that thev should impart some cumulative knowledge
in depth. The expectation 1s that any graduate of a

.

core curricutum ought to be a reasonably respectable
expert in some substantive area. The tie between this
kind of curriculum and the efforts to reform the high
sct vol curriculum is in some ways quite direct.

John T Casteen lil
A New Brand of Accountability

The public must demand of colleges that a kind df
accountability develop 1n a place where relativelv
Iittle has been required in recent vears That account-
abihity has to include measurable results Colleges
must demonstrate that the curnculum - especialiv
ins the lower diviston, winch s the cutting edge of the
curriculum — excits an influence on studenis. stu-
dents must be different after graduation than they
were before, and that difference must be measurable
in terms of basic educational competency

Rosovsky 1s fond of giving out two truisms to
describe the way curniculum ought to work Oneas
that “people don't know what they don’t know.” To
ne that makes a good bit of sense Students are not
able to predict what they do not know untl they
know it, and then they know what they didn't know
before thev knew st. The second observation that he
makes 1s that “people can t choose between chowces
they don t understano ™ That, too. makes perfectly
ghod sense 1 me, For example, students who have
not mastered a lairly high level of mathematics
clearly cannot choose between chemistry and
physics  Students who have not learned to write
effectively clearly cannot make good ¢ howes in the
humanities areas.

Each truism unphes much aboat the nature of
schoeling. and much abour why we have falien be-
tund In a nation where only one of seven mgh sc hool
students pursues foreign language study, where ad
vanced piacement English must compete tor money
and students with “Enjoving the Cinerna.” "Respon-
sible TV Viewing,” and “Forms and Contrasts™ (all
three are course titles culled from transcripts that
were on mv desk on Friday of last week), no one
should bz surprised that test scores decline, that
colleges and emplovers complain that students are
dencient in reading, wnting, and arithme tic. or that
in world trade and 1n cpplied research we now lag
hehind Germanv, japan, and Russia, whirh do for 80

{r ontinued on page 61
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Questions and Answers

In the discussion peniod that foilowed his presentation, Dean Casteen was asked by legislators to expand on a
number of points. Here ore some comments {rom that discussion.

QUESTION: Does higher education have a responsi-
bility in improving the quality of education in our
high school<?

ANSWER: Many of us have grown increasingly con-
cerned about the quality of high school education.
And here I think the SREB report has said something
that had to be said: what goes on in high school is a
direct reflection of what goes on in college. College
admission standards and college graduation stan-
dards influence high school curriculum in a very
direct way.

For example, in California an analysis was made of
the relationship between the Umiveristy of Caiifrr-
nia’s published admissions requirements, the courses
required in high school, and the average course pro-
gram undertaken by students. That study reached the
same conclusion as the SREB task force. That is, each
time the University of California lowered its stan-
dards, saying that the reason was that Califorma’s
high schools weren't doing the job well enuug?h, the
high school students began to take less. so that the
«verage program undertaken in the high schoels lags
about two years behind a declining trend in the
university. | use that example because California has
probably the strongest state umversity system tn this
country; if that problem is as serious 1n the best that
we have at the college level in public education, 1 am
anpalied to think what it must be with the rest of us.

QUESTION: Why don’t educators themselves insure
that high standards of performance are enforced up
the entire academic ladder?

ANSWER: 1 think there are a ot of different reasons.
One is that in an era of rapidly expanding student
populations, those of us who teach in the major
universities can become extremely comfortable An
expanding student population pretty much guaran-
tees that we can put our time into upper-division and
graduate teaching as well as research, and that we can
do so with the blessing of the entire establishment

In a time of contraction, which is in fact now the
case on some campuses, economic forces begin to
come to bear on us. Frankly, we are going through a
period of self-scrutiny and a fair ariount of internal
strife. My belief, that external forces — that 1s, exter-
nal to the education establishment — have to come tu
Bear on this question, grows in part out of frustration
that my colleagu.s do not, in fact, want to go back to
teaching freshmen and sophomcres.

A world in which instructors and graduate instruc-
tors do the bulk of the teaching at the lower division
is a happy world for most academics at my level and

sbove. However, that presents s problem — veu have

relatively little control over what goes on 1n a gradu-
ate student’s classroom. He or she mav be a superb
teacher; many of them are On the other hand, there is
little continuity; you don’t have the year-in, year-out
interaction that goes toward building for stronger
programs. And, you have very little accountability,
because the simple solution to a bad graduate student
is to wait until he or she graduates. So, what you've
done is place that person in someone else’s classroom
and the process of teaching that one would hope °
would grow in the graduate teaching area really
hasn’t occurred.

QUESTION: Efforts to improve guality seem to be
occurring primarily at institutions which are already
thought to be some of the best. Will these effcrts
extend throughout higher education or end with the
best getting better?

ANSWER: 1 think what's happening right now in
most of our institutions 1s that we are jogging in place
to see which wav the traffic is going to go. The
reforms at the University of North Carofina at Chapel
Hilt are crucially important Because Chape! Hill is
an academucally strong statewide imstitution that
draw s students from across state lines, it can have an
unpact on education 1 the South by developing a
curnculum that 1s an appropriate pubhe modei of the
kind of reform at Harvard

It's important to bear 1n mind that faculty members
at most less prestiglous institutions are very nervous.
The last 10 vears have been gnod years, especially in
terms of our ability to aitract students from outside
the region and boost our enrollments and revenues.
There 1s a big influx of students. even tnuay, into
Southern colleges and umiversities and, 1n fact, we
are the only®reglon n the country showing total
enrollment growth in pubhic or piivate schools. The
problem s that, as we all know  the bubble is about to
burst

Academic accountabilitv 1n public colleges has
often been different from what it has been in the very
best private (,olleges.gand large. the public has not
demanded that publi®education be really good We
have passively accepted the notion that the presence
ot a4 Duke or an Emory, or a Tulane within a given
region of the country excused public higher educa-
tion from being really excellent Now in recent years,
counter models 1 the pubhic sector have developed
in the South, such as at Chapel Hili, Austin, and
Charlottesvrile —- all superb pational universities
that operate out of a public base

I suspect strongly that excellence will move in.
creasingly into public schools No one questions that
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Chapel Hill and other institutions currently doing a
very serious curriculum review such as the Univer-
sity of Texas at Austin, will not only survive, but will
thrive, because they are the best in the region. Not-
withstanding that we know that, most college facul-
ties are simply very. verv nervous about looking at
reform.

QUESTION: Isn't it true that serious questions are
being raised these days about the actual validity of
the SAT scores?

ANSWER: It might be useful 16 have a httle bit more
of a practitioner’s view of that whole controversy. The
SAT is basically three things.

The verbal score 15 a measure of reading speed,
accuracy, and comprehension as measured by giving
students psssages to read and then asking them what
the pazsages said within a tightly controlled time
period Keading speed 1s a perfectiy measurabie and
finite thing. We have been doing it for vears, so
measuring the reading speed is itself a perfectlv valiu
thing to do.

There are measures of verbal reasoning that are
designed to see how accurately students can separate
themselves from the argument advanced by a writer
and determine og their own whether the argument 1«
L_ue, or valid, or whatever else may he there.

Then there's a measure of mathematics.revealed in
the math score: that score is a measure of speed and
accuracy in calculation and ability to spot mistakes
The level of math command required for the SAT s
algebra, plus the basic concepts of geomeliy Zthere
15 no advanced mathematics in it

Now, a couple of observations about the contro-
versy over these tests First, there was no controversy

unti! 1976, when the College Board revealed that test
scores had been dechining since 1967 Second, there
are ample studies based on all kinds of evidence to
show that, in fact, students do read and write and do
arithmetic less efficiently now than they did in the
mid-Sixties. when 8 lot of money from the National
Science Foundation and other agencies went intg
public education.
Third. it is aften argued that “non-mainstream.”
which is to say non-white, mddle-class students, do
less well on these tesis and, therefore. that those

students are discriminated against by the nature of
the test. Well, in fact, taere is a difference in scores.
bu! ! think it has much to do with the academic
pragrams actually completed by the high school stu-
dents from “non mamstream’ backgrounds,

For example. the 3tate Council of Higher Educa-
ticn fou Virginia has commissioned two studies that
deal with the dJisparity in the eighth or ninth grade
between what typical black and white voungsters
study in high school. That difference. I suspect, says
a lot about the difference 1n *he test scores Popula-
tions of different races that have taken identical

course programns show very httle ditference in thv\
test score results, if the level of success in the courses
is comparable

Fourth, the attack on the test scores originated with
the !'ational Education Association. which has al-
leged that test scores are used punitively against
teachers, and with Ralph Nader, who has contended
that the tosts are used to keep students out of pro-
grams. Historically, it is easy to demonstrate that, in
fact, test scores have had a lot muie impact on getting
students into programs than shutting them ovt: be-
fore tests were developed, the average graduate of a
typical public high school. in the South especially,
had virtually no chance of attending ¢ Harvard, or a
Yale. or a Wiilliams

More recently, fie test score provided « compara-
ble measurz of reading. writing, and arithimetic that
could be used. Most of the complamts about tests
have not come from minority cormmunities In fact.
minority educators -- starting with Steve Wnight,
who was President of Fisk and the United Negro
College Fund. and wor! g right down the hst -—
have generally agreed 4 reading. wniting. and
anthmetic ought to be measurable skills If vou mea-
sure them, then you should be able to use the mea-
surement in order to evaluate, first of all. how well
vou've done in high scheol with anv student. and
second, whai kind of success vou can predut for
college.

Finally. many admissions offices use what are
catled 'regression equations’ to evaluate the worth .
of any given admssion credential For example, wo
do a study of high school class rank We don t use
grade-point average because scheols have an intinite
number of ways of indicating it We use the academic
tomtent 1n the transcnpt, we count the number of
college prep courses in the ninior and sewor years,
and see what that tells us And. we use the test scores.

As grading standards softened. perhaps grew more
subjective, and as it became the case that virtually,
anv decent looking and ressonably diligent student’\
could wind up in the top 10 or 15 percent of the class,
an odd thing happened. in the regression equation
test scores suddenly developed more vailue That ts,
they had a higher predictive validity than did the
equation run on high school rank Iromically, at the
iime when the credibility of test <cores was being
attacked. they gained in validity on the bas s of cold
statistical history We saw this trend in our popula-
tion, which is 55.000 test scores a vear that evenfu-
ally filter down to 2.50C freshmen a vear.

My guess is that the problem with college entrance
tests 1s that they are a fairly universal measure of
some things that people don't like to face, such as the
fact that kids don’t read as q sickly as they ought to A
better response to this problem migh. be to sav, "OK
we’'ve gota problem, now let’s start looking at how we
can deal with it ™
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The Need for Quality

Here are excerpts fromn “The Need for Quality,” the
report of the SREB Task Force on Higher Education
and the Schools
* The region's immediate chalienge 1s ty implement
mimimum standards across the board. 1n each state.
be thev for high school graduation or for employment
of teachers More important. the region should seek
1o achieve dunng the Eighties substantial improve-
nent of academic standards above these mimmum
expectations
“An essentidl 1ssue linking high schools and col-
leges s the necessity to redefine the content and raise
the siandards of the college preparatorv curriculum
The general preoccupation with minmmhums or
tloors of competenc v charactenzes colieges as wellas
the high schools
‘Slackened adnnssion standards by colleges that
no longer requtre a foreign language, a ngorous ma'-
ematics-science sequence, or evidence of what the
apphicant’s ( lass standing 1s, send no signals to high
schonl students that academics are important
*In the long term, the need for remedial education
at the collegiate level should be reduced substan-
tallv by measures ail elementary and secondary
levels to amprove student performance
In the short term, greater emphasis on scholastic
standards by colleges mav create difficulties for mar-
ginal students Thus. a general affirmaticn o
higher quality demands that greater attention be
ginen to effective means of providing remedial
edusation
“Toimprove quality in the carnculum  the foilow-
ing rec ommendations are provided
+ The state boards of education and higher educa-
tion 1 each state should establish a joint committee
to constder concerted action to establish and rae
standards for the high < hool curriculum and for the
general education component of higher education
t The swte boards of education should emine
the offerings of high schools for the purpose of
strengthening the major field requitements, prevent-
ing the acceptance of peripheral courses to coant for
major subject requirements and recommending re-
peal of legislativelv mandated r ourses outsiae the
major subjects
+ The higher education board 1n eas h state should
seeh simultaneous action by the colleges and uniser-
sities to raise admission standards The private col-
leges should be - avited and encouraged to partic ipate
in this generql move
+ THe state boards of education and higher educa-
tion 1n each state should appoint a joint Lcommittee to
axan® ne remedial education provided within their
state, for the purpose of determining the most effec-
tive sethings and models to serve the needs of insuffi-
ciently prepared high school graduates

~

/

(dontinued from page 3)
percent of thzir high school students what we do for
only 40 percent of ours.

A third truism. my own, may be useful to persons
concerned about dechning SAT scores  Peopledon't
test well on what they don't know." One might add
this corollary: “People don't do well what they do not
know how to do.” Or even this axiom "People don't
krow what they have not learned.” Furthermore, by
and large, “people don't know things they haven't
been taught” — which is to sav that faculties who
choose not to teach the basic courses 1o a fairly high
level of complexity are guaranteeing that their stu-
dents will not be able to make good choices. Defend-
ing the core curriculum against the charge that it was
merely another effort to return to the "basics.” Har-
vard sociologist Cnristopher Jencks made the obser-
vation that what American schooling lacks is not the
basics, but the complexities that make for mature
learning, mature citizenship. or adult success. [ think
that complexity is conung hack to our schools,
complexity of a new and special kind that will pre-
pare our students better than anvthing that we have
seen before

Project EQuality

Inaddition to the SREB call for improved academic
standards. a second program of school reform has
been advanced 1n 1981 — Project EQuahity. wath hoth
the "E” and Q" capitahized, 1s a national effort
sponsored by the College Board with financial sup-
port trom the Ford Foundation and the Minnie
Stevens Piper Foundation,

In this project. the College Board 1s tryving to rede-
fine the cote academie competernies or skills that
o: ght to be taught in ingh school, and then to con-
struct on these skills an academic curriculum for
public or private schools that represents fairlv what
students ought to know before entering college

The College Beard, as did the SREB Task Force,
rec ogn zed that many causes tor dechmng academic
quehty he outside the schools” purview the nsing
divorce rate and related nise in the aumber of chl-
dren growing up an single-parent households; in-
creased expaosure to tefevision, the loss of national
purpese following Vietnam and ‘Waiergate Both
groups dlso agreed that these problems did not ex-
cuse school and college educators and pohtical
leaders from making changes that are clearly within
thewr purview The College Board panel pointed to
the proliferation of elective courses in competition
with core academie courses, the growth of non-
academic. ilternatives within the curriculum (driver
education. vucational education, family life educa-
tion, «onsumer education.. and the like) a general
lack of coherence n the curriculum, and students’
fatlure (perhaps mability) to pursue the most ad-
vanced or dgorous cod,ses i the final vear or two of
high school.

Project EQuahity ¢alls for rigorous programs to
insure that studen.s ac quire competencies or skills in
s1x rajor areas' teading, wnting, speaking and listen-
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ing, mathematics, reasoning, and studying In each
area the project describes specific skills that students
ought to master by the tenth grade if they intend to go
on to cotlege. (Here I should interpnse a bias of my
own that differs from the College Board's position. |
think that these competencies ought to belong to all
high school sophomores or juniors whether or not

“... what American schogling lacks
is not the basics, but the
complexities . .. ."

thev are college-bound; to depnive the non-college-
bound student of them seems to me is to deprive him
or her of the tools necessary for success in the mod-
ern world )

i want to discuss two of these competencies in

detail as a way to show the scope of this effort tnder

“studving.” there is this statement:

Studving Competenc:es

This set of abilities s different 1n kind from those which
precede it Thev are set forth here because thev constitute
the key abilities 1n learning how to learn Successful study
skills are necessary for acquiring the other five competen-
cies as aell as for achieving the desired outcomes Stu-
dents are unhkely to be efficient 1n any part of therr work
without them

One further, difference must be expressed  Activities
related to ac qu‘ﬁ'ﬂu the basic competencies will faid unless
students bear in mind the role of theur attitude 1 the
learning ptocess That attitude should encompass a sense
ot personal responsibility for one's own progress, a desire
to make full use of the teac her as a resource, and a willing-
ness to conduct themselves 1o ways that make learming
possible for their « lasoinates as well as themselves

t The abnhity to <et study goals and pnorities consistent
with stated course chjecives and one’s own prrgross,
to establish surroundings and habits conducive to
learming independentty or wath others, and to tollow a
schedule that accounts for hoth short- and long.term
projects

+ The ability to locate and use resources exterial to
the (lassroom (for example Phranes, computers,
interviews, and direct observation). and to mcor-
porate knowledge from such sources into the learning
process

t+ The ability to develop and use general and specialized
vocahularies, and to use them for reading, writing
speaking. hstemng, compue L and studving

t The ability to prepare tor as tyvpes of examina-
tons and to devise strategt pacing, attempting or
amutting questions. thinking. wnting. and editing ac-
cording ta the tvpe of examination, to satisfy other
assessments of learning in meeting (ourse objechives,
such as labaratory performance, class participation

simulation, and products of students’ evaluation
t The abihty to accept construciive cnticest and learn

from it

i

~1

And under mathematics, this statement appears i

Mathematical Competencies

t The ability to perform, with reasonable accuracy, the
computations of addition, subtrac tton, muitiphcation,
and division using natural numbers, fractions, deci-
mals, and integers.

t The alnhty to make and use measurements i both
traditional and metni nmts

1 The ability to use effectiveiv the mathematics of

- integers, fractions, and decimals
- ratios, proportions. and percentages N

- rools and powers .
- algebra .
- geometry ’

t The abihity to make estunates and approximations
and to judge the reasonableness of a result :

t The abilitv to formulate and solve a problem in mathe-
matical terms ?

t The ability to select and use appropnate approaches
and tools 1 solving problerns (mental compntation,
trial and error, paper-and-pencil technigues calcula-
tor, and computer}

t The ability to use elementary cons epts of probabihity
and statistics

I do not beheve that we now teach competencies or
skills on this order to aur average tenth or eleventh
grader. yet I believe that we must The average bigh
school graduate today drops out of science and math
after about two vears. In our part of the country, the
average high school program in mathematics 1s actn-
allv shghtly less than two vears. ana the average
graduate has not mastered algebra Fvery major study
of rece nt academac progress shows that students now
attempt less in school than thev ased to or than they
should. The SREB Task Force imphes this judgment
when it asserts that colieges have hurt «chools and
schooling by demanding less of entenimg stndents

Studies carried out by Michael Kirst, o former
president of the California Stae Beard of Education
and a Stanford professor, reinforce this judgment
Kirst shows that redudctions in the University of
Cahfornia’s entrance requirements have led to redne -
tions 1 the average course program completed by
Cahforma's high school students

[ have worked this summer and fall with teachers
in Virgima, Texas, Pennsyivania, and recently in
Alabaina on the feasibility of using the Project EQual- !
ity formulations as bases for school programs. |

The reaction is remarkably positive: not becanse
faculty members betieve this 1s something revolu-
tionarv, but because thev find in this type of formula-
tion a careful listing of what students cught to be able
to do -- a listing made up in terms that teachars can
themselves evaluate. 1tis not 4 program that calls for
the development of a new national testing sc heme, in l
fact,it's not tied to a testing scheme at all Instead, it’s
a way of desaiibimg in perfectly pragmatic lavman's
terms what people aught to be able to do at the end of
high schoo!

Project EQuality is now working on the elaboration
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of the basic academic curniculum that s built on
these competencies In iany respects, it resembles
the best that our schools now ofter. It differs in that it
intends to enrolt not the 15 or co percent of students
who now complete genuinelv ngorous hign school
programs {the statistic 1s v own), but roughly the 60
or 63 percent who go on to college. and hence ought
to master complex subjects in high school.

Manv of the proposed course descriptions or aca-
demic area descriptions resemble the advanced
placement programs that now exist in most Southern
states Others, such as the pioposed courses 1n visual
and perfornnng arts, may resemble courses offered in
some schools. but ditfer in that Project EQuality 1s
proposing that virtually all schoois address them as
serious academic topics

In mathematics, the project will pmbabl_v&ﬁom-
mend two levels of competency. one develop®l from
the combination of algebra l-geometry-algebra il-
trigonemetry that mdny of us completed as college
preparation The other adyvanced model provides for
students to go through pre-calculus or an mtroduc-
tory calculus course at wie end of lugh school, and 1s
designed for swudents who will go either to more
selecive colleges, or 10 engineering or techmcal
schools When one considers the wmportance of
mathematics 1z 4 world that runs vn computer time
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ar.d the anomaly that our %\i'vmge tngh school gradu-
ate now completes shightly less than two vears of nigh
school mathematics, the need for this kind of mathe-
matics program grows painfully clear

Improved. more rigorous gh schocl curnicula
obviouslv h. ¢ a bearing on (ntlege admissions dnd
curricula \te all know that the number of students
available to go on to college1s shrinking We all know
we have come through a period of about 15 years in
which some colleges overbuill, and i which the
necessity to mamtain the normal health of the college
plant required an ever-increasing student flow Ob-
viously, we are entering a phase in which not all
insitations will be able to maintain this kind of flow.

We're also entering a period in which most college
faculties are not wilhng to define their terms with
students There 1s a kind of reluctance in college
tac ulties to teach tower division courses: or if thev
are taught. to address them as serpu- parts of the
deodemic currculim - At the same time colleges

‘enroll large numbers of students who are clearly not

qualihed to do the work that 1s required for a degrec
vet place token prionty on remedidl work This atti-
tude 1s one that clearly cannot survive if colleges
are to exert the kind of mnfluence on schools that the
SREB report on quahity calls tor and common sense
demands

to use the matertal here tn whole or 12 sart When SREB matenial 1« used. please proside a
1w issue in which it appears to the Board  addressed to the editor s attention
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